
What Does Decolonising 
Assessment Mean?

Team Neptune
James Caddick
Rebecca Leary
Paula Rice
Yue Wang
Jason Bascombe
Bunny Winter



Teaching and Me



Listen

https://vimeo.com/652222504/346cfd322a


As a starting point I am interested in the idea of identity. Who am I as a teacher? 
Who are the students as individuals? 

As I mention in my film I have a particular taste or connoisseurship, I bring a 
particular identity to the classroom. At the beginning, if I unpack that and make 
students aware that I am teaching from a particular background and I want them to 
share their own identities not mimic my own, might this enable a deeper exploration 
in relation to the students learning?   

Can this starting point serve as a basis for creating a safe environment where 
students will feel empowered to open up and question ideas and themes central to 
their experience?



The assessment process from brief, teaching and finally grading and feedback 
needs analysis. At the heart of decolonising assessment is inclusivity; at the heart of 
inclusivity is the individual.  Here are some thoughts around where that analysis can 
take place.

• Do the learning outcomes enable students to unpack their own histories and 
diverse outlooks?

• Is student engagement both taught and amongst student collaborations done in 
an environment of respect, support and shared exploration?

• Do  assessment tasks encourage student agency and give students a platform 
from which to explore and develop their own learning?

• Is the language used in the written course content and spoken by teachers 
inclusive and easily understood?

• Are the teachers from diverse backgrounds?
• Are reading lists and references international in scope and diverse in relation to 

outlook?



Rethink, Refit and 
Reconstruct the 

Curricula



Step 1 in decolonising the 
curriculum

• Recognise our own privilege, not as guilt but as 
responsibility

• Participate in discussions addressing race, 
gender, class and their intersectionalities



Step 2 is Authentic Assessment

• The process of reflecting on what has been 
learned resonates with student’s personal 
experiences.

• Making their expression of what they have 
learned and how they understood the concepts 
in their own personal journeys.



Step 3 When setting student 
assessments consider

• Widening the choice of tasks.

• Tasks that require students to cite diverse 
references

• Setting tasks that enable students to  research 
and analyse cultural, social and political nuances



The Language of 
Assessment



Watch

https://vimeo.com/652222007/62fdcc5242


It’s a great thing to be multilingual, but it can also be difficult. 
Sometimes even a very good second language speaker doesn’t 
understand everything they hear or read. Sometimes what they hear 
or read conflicts with what they think they know and what they 
believe. Assessments are important to students, but they can be 
destructive if they make assumptions about your students.



Assessments can assume a common understanding of the language 
used – that your students will understand it in the same way that you 
understand what you have written or said.
They may also make assumptions about the place a student comes 
from and what their lived experiences are in relation to that place or 
that language.



You can only position yourself in relation to language and culture, so 
assessments should use language that doesn’t make assumptions 
about your student’s lived experience.

Finally, assessments may make assumptions about how a student 
understands the concept of assessment, as they move from one 
language and culture to another.

Build partnerships with your students that are based on respect and 
trust to help you devise assessments that can be understood by all 
your students. They are also an opportunity to show that you know 
your students.



Comparison Journey
Decolonising 
Assessment





There is some difference between China and British.

No comments in most of the unit assessments and there is only some 
final grade to students in Chinese university.  if the students apply for an 
individual tutorial to get some feedback for their unit assessment, the 
tutor always gives them feedback very straight.

In contrast, tutors are required to provide adequate commentary on 
students' work and they always try to find a gentle or affectionate way of 
telling students why their grades are falling in UK.



There are cultural differences between these two education systems, 
such as the understanding of the comment 'interesting’.

As a tutor, I need to consider how to write a unit or assessment brief 
that is easy for each student to understand. As I try to give negative 
feedback, I need to consider a thoughtful way of giving negative 
feedback.



Decolonising 
Specialist Terms in 

Assessment 
Feedback



Watch

https://vimeo.com/652222312/c1464c6117


Decolonising 
Assessment 

Components to 
Inform Content





'This is the hand, 
the hand that 
takes.'
(Anderson, 1982)



'I am the result of 
a pressure of 
somebody  
putting another 
culture into this 
already cultured
being.' 
(Kunoth-Monks, 
cited in Jacobs, 
2020)



'Having been 
indoctrinated for 
years about the  
wickedness of 
such actions, the 
young woman  
unable to deal 
with the sense of 
guilt and  
unwilling to face 
her friends, pled 
to be punished.’

(Trennert, 
1988:113)




