


This toolkit takes the form of a ‘Pre-flight’ checklist and suggests some 
key ideas, methodologies and approaches for decolonising formative 
assessment. 

What is the aim of this Toolkit? 



This toolkit is intended to be used as a guide for staff currently working in 
higher education who are engaging in formative assessment.

Who is it for? 

We have identified three key areas where action can be taken to decolonise 
our work: 

How does it work? 



Proposes ways to facilitate group discussions and one-to-one conversations, 
which enable and encourage multiple perspectives to be heard, and diverse 
experiences to be shared.

‘To begin, the professor must genuinely value everyone’s presence. There must 
be an ongoing recognition that everyone influences the classroom dynamic, 
that everyone contributes. These contributions are resources.’ (hooks, 1994, 
pg.4)

Opening the Space to Talk.

1.



Opening the Space to Talk.

Is there moderation in 
place to minimise 
patterns of dominance 
in class discussions?

Have you created a learning 
environment in order to 
generate participation and 
confidence amongst all 
students?

Have you encouraged a 
respectful listening 
environment?  

Have you acknowledged 
everyone’s presence and 
invited contributions? 

Have you ensured there 
are a plurality of voices? 

Have you created 
a safe place for 
your students?

1.



Examines the importance of framing and contextualising within formative 
assessment, so that we ‘doesn’t always elevate one voice, one experience, and 
one way of being in the world’ (Keele University, 2019).

“Knowledge emerges only through invention and re-invention, through the 
restless, impatient, continuing, hopeful inquiry human beings pursue in the 
world, with the world, and with each other” (Freire, 1968. pg.53)

Framing & Context.

2.



Has the teaching 
material been 
put clearly into 
context for the 
student?

Have you acknowledged that 
knowledge is not owned by anyone? 

In your formative 
feedback, have you 
attempted to include 
non-white or 
non-eurocentric 
references and 
recommendations?

Have you ensured that you have not 
compared indidginous knowledge to 
Eurocentric/Western knowledge? 

Framing & Context.

2.



Explores decolonising assessment through the lens of accessible and inclusive 
use of technology.

Access & Inclusion.

3.



Access & Inclusion.

Consider the politics of the 
institution. Academic autonomy 
can open space for new ideas 
and agendas to emerge and be 
protected (Richardson 2018 cited 
in Bhambra et al, 2018).

Is the nature of the 
assessment intolerant 
towards non-eurocentric 
perspectives or critique?

Are the technological 
practices accessible for 
speakers of English as a 
second or other 
language?

Consider the 
academic dependency 
(Alatas 2000) at play in 
the situation.

Keep an open mind towards 
alternative or non-conformist 
techniques and procedures.

Diversify the range of your 
sources. What non-western 
technologies or methods 
could you look at?

Use accessible visual 
media as an alternative 
to communicate your 
feedback.

3.



Glossary

What is meant by ‘decolonising formative assessment’? 

If decolonising the curriculum examines what we teach and how it frames the world, 
decolonising assessment could be said to focus on how we teach it. 

Assessment is a central component of teaching and learning in higher education. Boud et al., 
(2010) recognise that it ‘powerfully frames how students learn and what students achieve’ and it 
is clear that assessment has a huge impact upon the quality of learning (Ibid). Therefore, in 
order to decolonise higher education, the two elements (curriculum and assessment) must be 
concurrent. 

Keele University remind us that decolonisation requires ‘sustained collaboration, discussion 
and experimentation’, in order to elevate multiple voices, challenge structural hierarchies and 
‘think about what might be done differently’. Furthermore, because of its dialogic nature, 
formative assessment is a context in which ‘shared meaning can be developed’ (Orr and 
Shreeve, 2018). Therefore, we consider formative assessment, in particular, to be a location for 
teachers and staff in HEIs to do undertake powerful and significant anti-racism work. 



Glossary 

“Decolonising the curriculum means creating spaces and resources for a dialogue among all 
members of the university on how to imagine and envision all cultures and knowledge systems 
in the curriculum, and with respect to what is being taught and how it frames the world.”  (Keele 
University, 2019)

“If we are to enact helpful, educative, and fair writing assessments with our students, given the 
history of whiteness...we must understand our writing assessment as anti-racist projects.” (Inoue, 
2015)

“The curriculum of a university shapes the way knowledge is reproduced for society. 
Intellectuals provide leadership for society in relation to knowledge. For indigenous peoples 
universities are regarded as elite institutions which reproduce themselves through systems of 
privilege. ... It is not surprising then that many indigenous students find little or no space for 
indigenous perspectives in academic disciplines and most research approaches” Linda Tuhiwai 
Smith (Ngati A wa and Ngati Porou, 1999)



Further 
considerations.

Does the assessment method in 
place favour students from specific 
cultural backgrounds?

Does assessment clearly match the learning outcomes and the skills taught 
by the course or does it reward other skills and capacities not specifically 
taught by the course, which may not be available to all students?

Have you explored using different formats 
and approaches for giving students 
feedback?



List of resources which may be helpful. 

Decolonising the University 

Inclusive and innovative learning and teaching, Sara Bird 

THE PROGRESSIVE STACK AND STANDING FOR INCLUSIVE TEACHING 

Decolonizing the curriculum, Elizabeth Charles 

KEELE DECOLONISING THE CURRICULUM NETWORK 

Decolonising the Arts Curriculum Zine #2   

Decolonisation: Teaching, Learning and Curriculum in Higher Education 

Effective Teaching Is Anti-Racist Teaching

Inclusive Assessment

https://library.oapen.org/handle/20.500.12657/25936
https://padlet.com/sara2_bird/wshifciwuvo2
http://thetattooedprof.com/2017/10/20/the-progressive-stack-and-standing-for-inclusive-teaching/
https://insights.uksg.org/articles/10.1629/uksg.475/
https://www.keele.ac.uk/equalitydiversity/equalityframeworksandactivities/equalityawardsandreports/equalityawards/raceequalitycharter/keeledecolonisingthecurriculumnetwork/#keele-manifesto-for-decolonising-the-curriculum
https://issuu.com/theexchangeual/docs/final_v_online_zine2
https://decolonialdialogue.wordpress.com/teaching/
https://www.brown.edu/sheridan/teaching-learning-resources/inclusive-teaching/effective-teaching-anti-racist-teaching
https://provost.tufts.edu/celt/files/Inclusive-Assessment-reading.pdf
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